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ñ1.9 million children in the 

UK are struggling with 

learning to talk and 

understand words, the 

highest number ever 

recorded. This equates to 

20% of all pupils 

throughout the UK and 1 

in 5 of our school aged 

children.ò 



¢ƘŜ ŜǾƛŘŜƴŎŜ ǘŜƭƭǎ ǳǎ ǘƘŀǘ ǘƘŜǊŜ ƛǎ ŀ ǿƛŘŜ ǾŀǊƛŀǘƛƻƴ ƛƴ ȅƻǳƴƎ ŎƘƛƭŘǊŜƴΩǎ ŜȄǇƻǎǳǊŜ 
to vocabulary.

Research also shows us that vocabulary size relates to academic success 

We know children will have had a wide variation in their exposure to vocabulary 
and level of experiences whilst being at home with their families, some children 
will understand more and know more because of the quality and quantity of 
interactions they have already had. However some children will start nursery 
and school with a poor understanding of language

Therefore exposure to vocabularyat nursery is key ςthis could be through 
stories, songs, rhymes but most importantly our general interaction. 

It is our role to identify which children will need extra support- what are the 
children's starting points, then consider and plan for their next step. Nothing we 
do should happen by chance or because we think it will be nice.
This is where the Evidence store can be really helpful to teachers and staff 
within school.
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Communication and Language 

/ƘƛƭŘǊŜƴΩǎ ōŀŎƪ-and-forth interactions from an early age form the foundations for language and cognitive 
development. The number and quality of the conversations they have with adults and peers throughout the day 
in a language-rich environment is crucial. By commenting on what children are interested in or doing and echoing 
back what they say with new vocabulary added, practitioners will build children's language effectively.

Personal, social and emotional development 

Underpinning their personal development are the important attachments that shape their social world. Strong, 
warm and supportive relationships with adults enable children to learn how to understand their own feelings and 
those of others. These attachments and supportive relationships are built through positive interactions. 

What do the Educational programmes in the 
EYFS Statutory Framework say about interactions?



Ψ¢ƘŜ 5ŜǾŜƭƻǇƳŜƴǘ ƻŦ ŎƘƛƭŘǊŜƴΩǎ ǎǇƻƪŜƴ ƭŀƴƎǳŀƎŜ ǳƴŘŜǊǇƛƴǎ ŀƭƭ 
ǎŜǾŜƴ ŀǊŜŀǎ ƻŦ ƭŜŀǊƴƛƴƎ ŀƴŘ ŘŜǾŜƭƻǇƳŜƴǘΦΩ 9¸C{ нлнм 

Again evidence tells us that activities are not enough.

Our curriculum within EYFS should focus on:
1) Building vocabulary and language structure

2) Providing opportunities for children to use new vocabulary 
and language structures.

These things can only happen through high quality interactions

ωRelationships are key for effective learning to takeǇƭŀŎŜ

ω/ƘƛƭŘǊŜƴ ƴŜŜŘ ǘƻ ŦŜŜƭ ǎŀŦŜΣ ǎŜŎǳǊŜ ŀƴŘ ƭƻǾŜŘΦ

ωAll children need a special someone within school ςsomeone who 
ǿƻƴΩǘ ƎƛǾŜ ǳǇ ƻƴ ǘƘŜƳΣ ǎƻƳŜƻƴŜ ǿƘƻnurtures them, someone who 
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Teaching should not be taken to imply a top down or formal way of working.

It is a broad term that covers the many different ways in which adults help young children learn. 

It includes their interactions with children during planned and child-initiated play and activities; communicating and 
modelling language; showing, explaining, demonstrating, exploring ideas; encouraging, questioning, recalling; 
providing a narrative for what they are doing; facilitating and setting challenges. 

It takes account of the equipment adults provide and the attention given to the physical environment, as well as the 
structure and routines of the day that establish expectations. 

²Ƙŀǘ ŘƻŜǎ hŦǎǘŜŘ ǎŀȅ ŀōƻǳǘ ΨŜŦŦŜŎǘƛǾŜ ƛƴǘŜǊŀŎǘƛƻƴǎΚΩ


